
St Ann’s Assessment Policy and Framework 

 
Rationale and Guiding Principles 

 Our new curriculum is designed to be personalised to meet the specific needs of our 
students with an emphasis upon preparing them for life post 19. 

 Assessment at St. Ann’s is designed to rigorously assess our students’ progress against 
their personalised curriculum. 

 It enables us to analysis student achievement to ensure that our students are making 
outstanding and at least good progress. 

 
 St Ann’s defines good progress as expected progress from our deep and meaningful 

knowledge as a good school and outstanding progress is above expected progress. 
 If the analysis reveals students are not making such progress, our assessment tools 

enable us to identify the barriers and place strategies in place to ensure excellent 
progression 

 Although secondary aged  students  with PMLD, SLD and complex ASD do not make 
the  linear progress expected from their neuro – typical peers *, our assessment 
system is able to recognise, record and celebrate their small steps of progress. 

 One of our key purposes for tracking progress is to show we have prepared our young 
people for transition to their adult life post 19 

 
*The Centre for Evaluation and Monitoring (CEM) at Durham University started analysing P-level data 
in 2005 till 2015 and collected data for over 250,000 pupils stated “Indeed, for pupils judged to have 
profound and multiple learning difficulties ‘average attainment remains almost constant from yr. 6’ 
(CEM 2011).” 

 
*”It is widely acknowledged that the attainment and progress of pupils with severe or profound and 
multiple learning difficulties can be inconsistent, presenting an atypical or uneven profile. Each pupil’s 
unique profile of needs can make it very difficult to draw the kind of comparisons with other pupils that 
make it possible to set age-related expectations for attainment. Any individual child’s needs and 
disabilities can interact in different ways, so that even though he or she may share some of those needs 
or disabilities with other pupils, their progress pathways will be different. Pupils with the most severe 
or profound and multiple difficulties frequently do not make progress in a linear way. That is not to say 
that they cannot make linear progress, but that linear progress is not typical. There may be a period of 
lateral progress, in which, for example, a pupil does not gain new concepts or skills, but learns to apply 
existing concepts or skills to a broader range of contexts. For a pupil with complex needs, this can be a 
significant achievement and demonstrate real progress. It would not, however, be captured by a 
framework, like that of the P scales, which is premised on an expectation of linear progress. Pupils may 
also make progress for a period of time, but then either plateau or appear to lose some of the gains 
they have made for a while before progress starts to pick back up again. These kinds of patterns of 
progress are normal for pupils with severe or profound and multiple learning difficulties. The way in 
which they are assessed needs to take account of such factors.”  
The Rochford Review: final report Review of assessment for pupils working below the 
standard of national curriculum tests October 2016 

 

Our curriculum drives assessment not the other way around 

 Parents and carers receive meaningful information about the achievement and 
progress their young people makes and are involved appropriately in assessment 
processes. 



 It takes into account the recent SEND reforms including the introduction of 
Education Health and Care plans (EHC plans).  

 St Ann’s assessment system can assess the application of knowledge, understanding 
and skills in a range of different contexts. 

 The language used to describe the achievements and progress of these pupils strives 
to be positive, inclusive and should be jargon free 

 
Written with reference to the Rochford Review 

 
Framework 

 
The DFE Progression Guidance advocates a variety of assessment approaches - “A basket of 
indicators”. 
 
 
 
 
 
 
 
 
 
 In St Ann’s our assessment framework includes: 
 

 MAPP 

 Learning Journals 

 P Levels linked to progression guidance 

 Routes for Learning 

 Themes Assessment 
 Moving On Assessments 

 Therapist assessments 

 Case Studies 

 

 

 

 

 

Years 7 -10 students’ assessment “basket” includes: 
 

 MAPP – Assessment and Progression  
 Routes for Learning 

 Themes Assessment – which assesses against curriculum learning objectives 

 Curriculum Assessments for PSHE, music, art and RE 

 P levels linked to progression guidance 

 Case Studies 

 Therapist assessments 



 

 

 

 

Years 11 -13 students’ assessment basket includes: 
 MAPP  
 P Levels linked to progression guidance 

 Routes for Learning 

 Moving On Assessments – nationally accredited  
 Therapist assessments 

 Case Studies 

 
MAPP 

 
 Our main assessment tool is MAPP [Mapping and Assessing Personal Progress]. It 

enables St Ann’s staff to quantify the progress made by our students across four key 
areas of their learning: prompting, fluency, maintenance and generalisation. 

 
Key Features include: 
 

 a common vocabulary for observation and recording 

 
Frameworks for: 
 

 recording progress against skills which are not susceptible to being broken down into 
smaller and smaller steps or which do not benefit from such  task analysis  

 
 recognising progress where the same skills are being   practised and refined over time  

 
 recording incidental learning and achievements which have not been planned but 

which emerge spontaneously 

 
 evaluating qualitative differences in performance as well as quantitative differences  

 
 It profiles the various strengths and needs which learners have in different aspects of 

skill development, for example, a learner’s ability to maintain skills in relation to 
their ability to refine them or to work without support 
 

 

 

 It has been endorsed by the Specialist Schools and Academies Trust, as a way of 
demonstrating lateral progress for those for whose significant achievements fall 
outside the P-Level descriptors. The learning intentions can be addressed across all 
aspects of the students’ school experience, in the wider community and at home. 

 
 
 



 
Learning intentions are based upon: 
 

 the information gathered during the assessment month [ September] 

 Assessments from the multi-disciplinary team 

 Information from feeder schools 

 The students’ long term outcomes in the ECH plans 

 Discussion with parents at the parents meeting in the first week in October, annual 
reviews and termly parental feedback forms 

 School’s developmental guides for CLL and CPSN 

 Mapp milestones 

 Routes for Learning 
 
 
 

How Progress against MAPP Learning Intentions is measured: 
 
Please see St Ann’s School: Progress against MAPP Learning Intentions 2015/2016 

 
Themes 
 
The Themes assessment framework covers the following curriculum areas: 

 Communication, Language and Literacy - CLL 

 Cognition, Problem Solving and Numeracy - CPSN 

 World Studies [ history, geography] 
 Science 

 Life Skills /PSHE 

 Creative Arts - Music, drama and art 
Student progress is assessed against the curriculum learning outcomes set out in the Themes 
medium term planning. 
 

 

 

 

Moving On Assessments 
 

The key stage 4 and 5 students follow The Moving on Curriculum which is curriculum and 
assessment package for 14-19 year old students with severe and profound learning 
difficulties. Moving On covers the following curriculum areas: 

 Functional literacy and numeracy 

 Citizenship 

 Communication 

 Creativity 

 Daily Living Skills 

 Foreign Cultures 

 Humanities 



 Leisure and Recreation 

 PSHE 

 Science 

 Technology 

 Work Related Learning 

 
Routes for Learning 

 
‘Routes for Learning’ is a planning and assessment tool which is used to assess our 

students and set goals for our students working from P1 to P3. It is designed for specifically 

for these learners and recognises that our students do not necessarily learn in the same 

way as typically developing children. Routes for Learning is an effective assessment 

system serves a dual purpose. It gives information so appropriate MAPP learning 

intentions can be set at the beginning of the year and is an on-going assessment tool used 

throughout the school year, recording progress against the developmental steps in the 

route planner. 

 

 

 

 
 

Time Scale: September 

 All students are base lined using MAPP and Routes for Learning. Medium term plans 

are written with learning objectives for the thematic and Moving On curriculum. Staff 

assess students, they analyse last years’ MAPP progress, information from feeder 

schools, therapists and parents.  

 Intentions are moderated by head of phase and then by SLT 

 Draft learning intentions go home to parents 

 
October 



Parents discuss and finalise learning intentions during parents’ meetings at the beginning of 
the month 

October/November/December 

•Students’ progress is assessed and recorded by all class staff throughout all lessons and 
learning opportunities. 

• Class teams have weekly meetings to discuss students’ individual progress and plan next 
steps. 

December - Scrutiny and Analysis 

• The students’ progress against their personalised learning intentions is analysed at 

The end of term during two teachers’ meetings. 

The aim is to ensure every young person is making at least good progress. 

• Where the student is not making this progress, the barriers to the learning can be 

Identified and action plans put in place. 

• Although we do recognize that a number of our students have life limiting and 

severe medical conditions involving long periods of hospitalisation or severe mental 

health problems that impact upon every aspect of their life, including their learning. 

 
December - Parents 

The students’ termly progress report as part of the young person’s learning journal is sent 
home to parents. Their views on their young person’s progress against their personalised 
learning outcomes and curriculum targets are ascertained. This is examined by the class 
teams and SLT. 

 
December - Leadership team moderation: 

Heads of Phase moderate with SLT to quality control the process 

· Is the assessment process accurate across all groups of students and classes? 

· What has gone well? 

· What areas need further analysis? 

· Which students are failing to make expected progress – action plan next steps? 

Spring and Summer Term 

The same cycle of analysis and moderation by the class staff, teachers and leadership team 
occurs during the spring and summer term. 

Parental Involvement 



The parents are involved in setting their young person’s target during a parents’ evening at 
the beginning of the academic year, during the annual review and the end of year parents’ 
evening where they discuss possible targets for the next year. 

The parents receive a progress report on their young person’s progress - the student’s 
learning journal - at the end of each term and they give feedback to the school 

The parents discuss their students’ progress with teachers during two parent meetings 
[October and July] and the annual review. 

 
Governors 

★Governors have received training on MAPP, examined student progress during Governor 

meetings and focused on its implementation during their learning walks 

★Presentation on students’ progress using MAPP and analysis from head of assessment 

yearly 

★Head teacher reports to Governors on progress against MAPP on at least a termly basis 

 
Data Analysis 

The progress of the students is analysed examining: 

•the different phases - sld, asd and pmld 

•pupil premium 

•Recent arrivals 

•Telstar pupils 

•High prelevance ethnic minority groups 

•Impact of attendance rates on progress 

•Progress at lunchtime comparing students eating in the canteen and in the classroom 

Students who have not been in any educational setting before arriving at St Ann’s School 

 
How Do We Know it’s working… 

Analysis 
Weekly – the whole class team meets weekly to assess their students’ progress. A member 
of the SLT attends each class meeting on a rotation basis. 
Termly - the students’ progress [in numerical form] against their personalised learning 
intentions is analysed at the end of term by the SLT. The aim is to ensure every young person 
is making at least good progress. Where the student is not making this progress, the barriers 
to the learning can be identified and action plans put in place. Although we do recognize that 
a number of our students have life limiting and severe medical conditions involving long 
periods of hospitalisation or severe mental health problems that impact upon every aspect of 



their life, including their learning. Parents’ views on their students’ progress against their 
personalised learning outcomes and curriculum targets are ascertained. This is examined by 
the class teams and SLT. 
Half termly – the whole multi-disciplinary team meets each week with a class teacher and a 
member of the SLT where barriers to the students’ learning are identified and planning is put 
into place to overcome the challenges to the learning. This happens on rotation and each 
class’ progress is analysed once a term. 
Yearly – parents’ views are on their students’ progress both during their annual reviews and 
end of year parents’ meetings. 
 
Equality of Opportunity 
To ensure all our pupils make at least good progress and no group of young people are 
disadvantaged.  Progress is analysed according to: 

 Pupil premium  
 Ethnicity 

 High need 

 No past education 

 Gender 
 Progress of each phase PMLD, SLD and ASD is also analysed. 

 
Types of the Moderation: 
Internal Moderation 

 Students’ progress against their personalised learning intentions are moderated on a 
termly basis in phases – with head of departments and class teachers. 
-This in turn is moderated by the SLT 

 P scale progress is moderated in phases yearly lead by heads of department and 
moderated by SLT 

 
 
 
 

External Moderation 
 

 St Ann’s have organised and hosted a Southern England MAPP Hub to share ideas, 
develop MAPP assessment, quality assure and moderate MAPP assessment. The day 
was chaired by Peter Imray our consultant and with advice from Mike Sissions – 
creator of MAPP. 

 
The following schools participated: 
 

 Montacute  School – Poole Dorset 
 Upton Cross Primary School - Newham 

 Dysart School – Kingston 

 Arbour Vale -  Slough. 
 Strathmore School – Richmond 

 the Bridge school secondary 

 Bridge School – Primary 



 Parayhouse school in Fulham  
 3 Hornbeam Academy Trust  Lisa Northover l Specialist Teacher (CLN) l Complex Needs & 

Dyslexia  

London Borough of Newham 

 Mandeville  - our feeder school   
 Castlebar School 1 Ealing -  
 Margaret Allen – Ealing Local Authority link Officer 

 
 The Head Teachers' Special School Review focused upon MAPP assessing whether St. 

Ann’s application of it was fit for purpose. They found it 'provides coherence to each 
lesson, extremely well embedded, informing pupil progress, and meaningful, robust 
systems in place'  

 Ealing Link Officer Report - During termly visits the LEA link officer examines the 
students’ progress against the MAPP targets. She has found the MAPP system to be 
implemented effectively and fit form purpose. Her report states “Monitoring 
processes are robust. The school tracking system identifies pupils who are making 
better than expected progress, those who are on track and pupils who are making less 
than expected progress” 

 
 P scales are moderated externally with five other Ealing special schools working where 

they have pupils working at P4: 
 

 Mandeville School – our main primary feeder school 
 Castlebar School – a neighbouring SLD/MLD primary special school 
 Belvue School - a neighbouring SLD/MLD secondary special school 
 Spring Hallows – ASD school – all age 

 Allenby School – mainstream primary with special sld/asd  unit 
 P scales are also moderated by Bedlesford School in Kingston which is an outstanding 

special school 
 

 Progress against our MAPP learning intentions have been moderated by Peter Imray 
a national executive of Equals  

 
 Moving On assessments are externally accredited and moderated nationally. 

 Ealing’s 6 special schools meet half termly for a special school’s assessment meeting 
where all assessment tools are shared and examined 
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